








































































































































































































































































































































































































































Problems in Student-Initiated Faculty Development
Kenji HATTORI
 This paper clarifies the reasons for problems in student-initiated faculty development. I 
examined past activities in Kyoto University (2004-2006) and Osaka University (2005-2007) by 
analyzing activity reports and conducting interviews with concerned personnel. Then, I considered 
how their experiences could be best used to improve current activities.
 Three common characteristics were observed regarding student-initiated faculty development 
in the two universities.
??  Inspired teachers met with students who answered an appeal for educational reform, and  
 both parties discussed relevant objectives.
??  In the early stage of student-initiated faculty development, involved students and teachers 
 showed great interest and were extremely active. However, once they achieved their purposes 
 or when their activities were stereotyped, they showed a strong tendency to lose interest.
??  It is difficult to popularize the concept of student-initiated faculty development among?students  
 and teachers. Many believe that it is an esoteric activity and that students and teachers involved  
 in it must work alone.
 Three common characteristics were also observed among the students involved in the 
student-initiated faculty development.
??  Students are immersed in present activities and are thus less concerned about the future than 
 teachers. Therefore, it is not easy to get them to focus on the next generation.
??  Students can act without consulting teachers. Thus, teachers find it difficult to work with them.
??  Students can abandon the initiative at any time, so teachers cannot force them to participate.
These findings suggest that for student-initiated faculty development to continue in its present form,  
involved teachers should pay closer attention to it. However, we can learn from the experience of our 
forefathers. Most important, teachers should take into account the aforementioned characteristics, 
make up for students’ weaknesses, and nurture students accordingly.
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